B.31 Music Education and Social Theory

(4 ECTS)

(Norsk tittel, bokmal og nynorsk: Musikkpedagogikk og samfunnsteori)

Type of course

Optional course in B. Courses in Teaching and Teacher Education:
Theoretical perspectives.

Responsible for the
course

INN professors Petter Dyndahl and Live Weider Ellefsen, in collaboration
with visiting professor Alexandra Kertz-Welzel, Ludwig-Maximilians-
Universitat, Munich, Germany

Content of the course

Music education in relation to issues in social theory:
= Dialogue and conflict
= Activism and social change
= Democracy, utopia and the (welfare) state
=  Symbolic economies and social dynamics
= Agency and structure
= Language, materiality and the body
= Knowledge, truth and power
Recent research on music education and social theory, particularly
related to the following research projects (theories, results):
= Musical gentrification and socio-cultural diversities
=  The social dynamics of musical upbringing and schooling in the
Norwegian welfare state — DYNAMUS
Traditions and positions in social theory:
= Critical and conflict-oriented theories
= Structuralism and post-structuralism
=  Humanism and post-humanism
= Discourse theories
= |ntersectionality and identity theories

Learning outcomes

On completion of the course, the PhD candidates will have achieved the
following learning outcome (knowledge, skills and general competence):
Knowledge:
= Have advanced knowledge of recent theoretical developments in
®= music education and social theory
= Have knowledge of current international debates about the
contested and situated nature of music education and social
theory

= (Can evaluate and discuss critically diverse social theories in music
education contexts
= Can develop theorizations within their own doctoral work in light
of the course content
General competence:
= Can identify and reflect on ethical challenges in music education
on a social-theoretical basis

Coursework
requirement

The participants will be grouped together and assigned to do a
commentary on a relevant, recent event, happening or text in light of
social theory. The commentary is to the form of a podcast and will be
posted in a digital room for other participants to access.




The assignment is evaluated as passed/not passed.

Assessment

An individual essay. The essay can be written in English or a
Scandinavian language (2500-3000 words)
The assessment is evaluated as passed/not passed.

Organisation

Five online, interactive three-hour seminars with lectures and
discussions. Additionally, to each of the seminars, participants have
access to:
= video lectures
=  podcasts in the form of interviews with relevant researchers
and/or comments on recent political, educational and/or events
relevant to discuss in light of social theory
= adigital room with discussion fora and the possibility of
interactive engagement with other participants
= acollection of guided and recommended literature/readings,
digital resources, videos, research journals, conferences and
networks
= participate in the digital research seminars of the INN research
group Music Education and Cultural Studies
= comments on the participants own PhD projects by the course
teachers

Credits

4 ECTS
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Music education and social theory : PhD Course, 4ECTS

Course rationale

In times of increasing economic inequalities, social polarization, cultural diversity, political
conflict, and illegitimate exercise of power, these matters profoundly affect personal and
professional lives on a daily basis, as they set conditions for the fields of education and
research worldwide. Accordingly, social issues and dynamics will exert influence on art and
culture, as well as on music education and research, also in the Nordic welfare states.
Against this background, social theory has become important for various interpretations of
how music and music education meet the above challenges. However, it spans the entire
register from understanding music education as an alternative arena for the cultivation of
equity and harmony, via seeing activist practices as tools for social justice and change, to
viewing music, culture and education as parts of the problem.

Overarching intention and content

The PhD coursework will be based on current international research in the field (including
the extensive projects carried out by the researchers behind the course) and will discuss
relevant traditions and positions within social theory with the intention of, among other
things, seeking to discuss or bridge divides between critical and conflict-oriented theory;
structuralism and post-structuralism; humanism and post-humanism, as well as exploring
discourse theories, intersectionality and identity theories further (see also the attached
course plan).

Organisation

Music Education and Social Theory is organised as a fully digital PhD course, which, in
addition to online, interactive seminars, offers participants a knowledge bank with video
lectures, podcasts, commentaries on current political/professional events, interviews with
researchers and professionals, texts/articles and discussion forums, as well as a guided
overview of selected online resources, publications, journals, conferences and networks. The
content will at all times be relevant and up to date with regard to societal trends in general
and the music education and research field in particular. A main move is to organise the
course series of seminars and content around recurring themes and current issues for social
analysis. We will also make arrangements for the participants to consistently discuss and
receive feedback on their own PhD projects in light of the course topics.

About the course providers

The academic content is produced by those responsible for the course but will draw on and
involve the entire professional community and the international research network
associated with the research group Music Education and Cultural Studies at the Inland
Norway University Department of Arts and Cultural Studies. In addition to the two INN
professors responsible for the course in 2024 (Dyndahl and Ellefsen), the course will be
conducted in collaboration with the institute's visiting professor Alexandra Kertz-Welzel
from Ludwig-Maximilians-Universitat in Munich, Germany. The course participants are also
invited to take part in the above research group's digital seminars, which are often hosted by
high-profile, international social and cultural researchers associated with music education
and various musicologies. We have high ambitions for the course's visual profile and digital
facilitation, and for the degree of professionalism in the design of all pre-recorded course
content. Already at the start, the course, and thus also our research community, will have a
flexible and ever-growing knowledge and resource bank, with published, peer-reviewed



material that can also be used for, for example, research dissemination. The course is thus
anchored in a solid, large and active research group with many potential contributors and
will be easily revised, changed and expanded.



